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PART 1: EDUCATIONAL PERFORMANCE OF CHILDREN WITH DISABILITIES

STATE PERFORMANCE PLAN / ANNUAL PERFORMANCE REPORT: PART B
for STATE FORMULA GRANT PROGRAMS
under the Individuals with Disabilities Education Act

For reporting on
FFY 2022

North Carolina

PART B DUE February 1, 2024

U.S. DEPARTMENT OF EDUCATION
WASHINGTON, DC 20202



INTRODUCTION

Instructions

Provide sufficient detail to ensure that the Secretary and the public are informed of and understand
the State’s systems designed to drive improved results for students with disabilities and to ensure that
the State Educational Agency (SEA) and Local Educational Agencies (LEAS) meet the requirements
of IDEA Part B. This introduction must include descriptions of the State’s General Supervision
System, Technical Assistance System, Professional Development System, Stakeholder Involvement,
and Reporting to the Public.

INTRO - INDICATOR DATA

Executive Summary

The North Carolina Department of Public Instruction (NCDPI) provides leadership and support to 340
public school units (PSUs). Public school units is the collective term used to describe 115 local
education agencies, 211 public charter schools, 1 regional school, 8 lab schools, and 5 state-
operated programs. All PSUs must follow the requirements of the Individuals with Disabilities
Education Act (IDEA) and are provided technical assistance and support with these requirements
through the NCDPI Office of Exceptional Children (OEC) within the division of Educator and Student
Advancement. The OEC’s organizational structure includes a Senior Director, an Assistant Director,
and 7 Sections Chiefs who provide leadership to OEC consultants in the following sections: Early
Childhood Exceptional Children; Regional Administrative Support; Special Programs and Data;
Policy, Monitoring, and Audit; Program Improvement and Professional Development; Sensory
Support and Assistive Technology; and Supporting Teaching and Related Services. *NOTE: The
number of PSUs increased from 330 to 340 in FFY2022 as a result of the opening of 10 new public
charter schools.

Additional information related to data collection and reporting

The OEC collaborates with its partners across the NCDPI to collect the data necessary to report on
its SPP/APR and provide associated support to its PSUs. Those partnerships include: Educator and
Student Advancement; Standards, Accountability, and Research; and Technology Services and
Digital Learning.

Number of Districts in your State/Territory during reporting year
340

General Supervision System:

The systems that are in place to ensure that the IDEA Part B requirements are met (e.g.,
integrated monitoring activities; data on processes and results; the SPP/APR,; fiscal
management; policies, procedures, and practices resulting in effective implementation; and
improvement, correction, incentives, and sanctions).

The NCDPI-OEC has established its General Supervision System consistent with requirements of the
IDEA to include: (1) the SPP/APR; (2) Policies, Practices, and Procedures; (3) a Dispute Resolution
System; (4) Data Collection; (5) Monitoring Activities; (6) Improvement, Correction, Incentives, and
Sanctions; (7) Targeted Technical Assistance; and (8) Fiscal Management. Two key electronic data
systems support the integration of these activities.

First, the Every Child Accountability System (ECATS) is North Carolina’s (NC) database for the



development of individualized education programs (IEPs) and is required for use by all NC PSUs in
the management of services for children with disabilities (CWD). Through ECATS, data elements
used to develop IEPs inform key data collections for the SPP/APR, provide opportunities for frequent
or as-needed desktop monitoring, identify trends that require technical assistance and/or professional
development, provide access to documents needed as part of dispute resolution; and enable the
OEC opportunities to examine local practices for the implementation and documentation of practices
necessary to provide services to CWD. Further, standard and advanced reporting functions provide
real-time, on-demand data to inform state and local decision making for improving outcomes for
CWD.

Second, the NC Comprehensive, Continuous Improvement Plan (CCIP), also known as the fiscal
federal grants system. The CCIP collects fiscal data necessary to ensure that the local management
of federal fiscal dollars are budgeted in alignment with subgrantee applications, the SPP/APR, and
document assurances that federal funds are expended in order to improve outcomes for CWD.

In addition to the federal regulations established by the IDEA, NC maintains state board policies and
Article 9 of General Statute 115C to operationalize its requirements.

Technical Assistance System:
The mechanisms that the State has in place to ensure the timely delivery of high quality,
evidence-based technical assistance and support to LEAs.

NC has designed its system to include: Professional Learning, Technical Assistance, and Systems-
level Coaching further outlined with three intensity levels of Universal, Tailored, and Customized
supports. All systems of support are aligned to the state performance report and local PSU
determinations.

Universal Technical Assistance (UTA) is described as support voluntarily accessed by PSUs via
synchronous or archived OEC resources accessed through its website, listservs, webinars, videos,
etc. This level of support is often one-time/one-way interaction with OEC staff. The topics selected for
UTA are relevant to all PSUs in all regions, disciplines, groups, grades, populations, and/or
subgroups and are developed primarily to address policy, practice, procedural, and/or infrastructure
issues.

Tailored Technical Assistance (TTA) is designed for selected regions, disciplines, groups, grades,
populations, and/or subgroups, and is provided via synchronous, small group discussion/work
sessions, or professional learning community (PLC). TTA is characterized by longer/episodic
intersections with specialty areas/groups (i.e., Supporting, Teaching, and Related Services Section;
Policy, Monitoring, and Audit Section, etc.) within the OEC. The content for TTA is developed and
delivered based on regional or subgroup data.

Customized Technical Assistance (CTA) is required or made available for specific PSUs, disciplines,
groups, grades, populations, and/or subgroups. CTA is characterized by sustained/prolonged
interaction facilitated by the OEC and is based upon PSU-specific corrective action, PSU APR
determination status, and/or infrastructure in need of intervention. CTA is delivered by specific OEC
staff matched to the identified need.

Professional Development System:
The mechanisms the State has in place to ensure that service providers have the skills to
effectively provide services that improve results for children with disabilities.



NC has designed its system to include: Professional Learning, Technical Assistance, and Systems-
level Coaching further outlined with three intensity levels of Universal, Tailored, and Customized
supports. All systems of support are aligned to the state performance report and local PSU
determinations.

Universal Professional Development (UPD) are opportunities for all PSU staff to engage in a broad
catalogue of self-selected opportunities designed to support positive outcomes for CWD. UPD is
developed by OEC staff to address statewide programmatic or outcome data. PSUs have the option
of requiring UPD locally to address areas of focus as identified in local improvement plans.

Tailored Professional Development (TPD) are opportunities for select PSU staff in regions,
disciplines, grades, populations, and/or subgroups to engage in specialized topics developed as a
result of regional or subgroup data. TPD is available to PSU meeting selection criteria or may be
compulsory for PSUs demonstrating need, risk, or corrective action. A train-the-trainer model is the
delivery mechanism used in order to support local capacity-building efforts and is provided by
specialty area OEC staff able to provide feedback and coaching necessary for scaling up local
improvement activities.

Customized Professional Development (CPD) is intended for specific PSUs in regions, disciplines,
grades, populations, and/or subgroups in order to provide highly specialized topics. CPD is available
to or may be compulsory PSUs demonstrating urgent, serious need/meeting selection criteria.
Delivery is based on regional or subgroup data, delivered by select OEC staff, and do not rely upon
the train-the trainer model.

Stakeholder Engagement:

The mechanisms for broad stakeholder engagement, including activities carried out to obtain
input from, and build the capacity of, a diverse group of parents to support the
implementation activities designed to improve outcomes, including target setting and any
subsequent revisions to targets, analyzing data, developing improvement strategies, and
evaluating progress.

In FY2022, OEC consultants and leadership met with both internal and external stakeholders on
multiple occasions to review progress on all indicators. Stakeholder groups include representation
from across the NCDPI, as well as, The Council on Educational Services for Exceptional Children
PSU EC Administrators, OSEP funded TA centers and parent advocacy groups. External feedback is
routinely solicited from the EC Directors’ Advisory Council, the NC Council of Administrators of
Special Education, national technical assistance centers, and content experts at state institutions of
higher education (IHES).

Apply stakeholder engagement from introduction to all Part B results indicators (y/n)
YES

Number of Parent Members:
25

Parent Members Engagement:

Describe how the parent members of the State Advisory Panel, parent center staff, parents
from local and statewide advocacy and advisory committees, and individual parents were
engaged in setting targets, analyzing data, developing improvement strategies, and evaluating
progress.
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To ensure we reach a diverse groups of stakeholders, multiple avenues of engagement have been
developed. Parents are engaged in stakeholder activity through partnerships with the Exceptional
Children Assistance Center (ECAC), North Carolina’s parent training and information center,
advocacy groups, outreach via listserv maintained by the OEC parent liaison, and collaboration with
the Council on Exceptional Services for Exceptional Children (CESEC), NC’s federally required
parent advisory council. Further ensuring a diverse group of stakeholders from various geographic
areas, PSUs often provide recommendations for parent participation from local parent advisory
committees when requested. The OEC parent liaison also maintains a parent listserv for sharing
information helpful to parents of CWD that includes opportunities for engagement. During FY2022,
parents were contributing members on the OEC’s three SPP workgroups: Data Literacy, Research-
Informed Practices, and Stakeholder and Family Engagement. There are representatives from each
of the eight regions of North Carolina to ensure diversity of the group. The Office of Exceptional
Children works with the Exceptional Children Assistance Center (ECAC) to build capacity with our
parents. ECAC provides training regarding IEP processes, courses of study, dispute resolution
processes, effective communication, and continue to provide additional targeted technical assistance
for parent groups.

North Carolina initiated a review and revision of SPP/APR in February 2022. Parents were included
as thought-partners when reviewing/evaluating progress, discussions regarding the appropriateness
of targets, and developing improvement strategies. In particular, parents provided feedback regarding
significant disproportionality (Indicators 4,9,10), the potential transition from a sampling plan for
measuring Indicator 8 and Indicator 14, and reflecting upon the NC 2023 Determination for
improvement activities. Recommendations included census activities conducted by all PSUs and
made available to parents/guardians/students at each annual IEP Team meeting for Indicator 8 to
increase parent participation rates; student record reviews to determine if local practices were
contributing to disproportionate representation; and moving to a census model for Indicator 14.
Improvement activities included the development of a collection of parent information materials
specific to the discipline of CWD, Child Find, and eligibility determinations. Targets for Indicator 3 are
still in progress as are the potential revisions to the SiMR to align with NC’s Statewide Professional
Development Grant (both are focused on reading) and revisions to NC’s General Supervision paper.

Activities to Improve Outcomes for Children with Disabilities:

The activities conducted to increase the capacity of diverse groups of parents to support the
development of implementation activities designed to improve outcomes for children with
disabilities.

Parent engagement activities are scheduled with consideration given to time of day, platform (in-
person/virtual), accessibility, and publicity. Communication loops include publicizing events through
the OEC website, parent listserv, and leveraging partnerships with parent advocacy groups, other
listservs throughout NCDPI, and the CESEC.

Meetings include closed-captioning in any language, Spanish-speaking translators, as well as
American Sign Language Interpreters. OEC staff consult with ECAC to ensure materials are parent-
friendly, easily understood, and translated when necessary. Various opportunities for feedback are
routinely provided through open-discussion, chat features, small group discussions, and/or survey
materials. To the extent possible, presentation materials are provided in advance of scheduled
meetings in order to provide ample opportunity for review prior to discussion.

Soliciting Public Input:



The mechanisms and timelines for soliciting public input for setting targets, analyzing data,
developing improvement strategies, and evaluating progress.

Public input is solicited through OEC announced meetings and/or surveys, and analysis of survey
items related to CWD that may be collected as a result of school improvement activities by other
NCDPI offices. The OEC sponsors an external stakeholder group composed of parents, advocacy
groups, CESEC members, CEC representatives, PSU staff, and NCDPI leaders. The external
stakeholder group had regularly scheduled meetings at the beginning of FY2022 to discuss the
changes in targets and improvement activities initiated in FY2021 and then transitioned to as-needed
meetings during the Spring of FY2022. This transition, in part, was to provide time for an internal OEC
infrastructure analysis as the result of onboarding a new Senior Director as a result of retirement.

The OEC also facilitates public input through hosting the Director Advisory Committee (DAC) and
guarterly EC Administrators meetings to evaluate progress and develop improvement strategies.
Local EC administrators, local program specialists, and/or local EC designees, identify unmet needs
for each of the state board regions across NC. The OEC coordinates a review of local data paired
with evidence-based practices to inform technical assistance/professional development needed
across the state or within the state’s TA/PD levels of support.

OEC staff also support and participate in stakeholder groups that may be hosted by entities other
than the OEC (i.e., Council for Developmental Disabilities, Institute of Higher Education committees,
Council for Exceptional Children, Council for Deaf/Hard of Hearing, Council on Administrators of
Special Education, etc.) to discuss unmet needs of CWD. This type of participation provides valuable
input for statewide improvement activities and often provides an additional platform to share data
collected by the SPP/APR to consider meaningful improvement strategies across state, and
community agencies and professional organizations.

Examples of timelines in which public input is solicited include: the drafting of the annual SPP/APR,
upon receipt of the state’s annual determination by the U.S. Office of Special Education Programs
(OSEP), improvement activities initiated by the NCDPI Superintendent or NC State Board of
Education, and in the Spring of each school year to determine the upcoming TA/PD and
engagements hosted by the OEC in its annual engagement guide.

Making Results Available to the Public:
The mechanisms and timelines for making the results of the target setting, data analysis,
development of the improvement strategies, and evaluation available to the public.

The NCDPI-OEC maintains a website to publicly report the results of target setting, data analysis,
improvement strategies and evaluation. During FY2022, the OEC engaged with the Rhonda Weiss
Center [https://www.weissta.org/] to begin reviewing and revising its website to better organize
reporting requirements, display data in parent-friendly formats, and ensure accessibility for the unique
needs of stakeholders. Prior to submission, the external stakeholder group was provided an
opportunity to review the results of FY2022 in comparison with FY2021 to begin discussions about
improvement activities necessary for the upcoming school year.

Reporting to the Public

How and where the State reported to the public on the FFY 2021 performance of each LEA
located in the State on the targets in the SPP/APR as soon as practicable, but no later than
120 days following the State’s submission of its FFY 2021 APR, as required by 34 CFR
§300.602(b)(1)(i)(A); and a description of where, on its Web site, a complete copy of the State’s
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SPP/APR, including any revisions if the State has revised the targets that it submitted with its
FFY 2021 APR in 2023, is available.

The SPP/APR is shared with the public (i.e., media, stakeholder groups, etc.) through the OEC
website, a formal report provided to the NC State Board of Education, a legislative report provided to
the NC General Assembly, and the OEC update provided to the CESEC. Each of these entities have
listservs and public reporting sites that continue to make this information available to the public.

To access these data commensurate with the reporting requirements established above, the following
pathway can be followed once visitors land on the NCDPI webpage: https://www.dpi.nc.gov/ >
Districts & Schools > Classroom Resources > Exceptional Children > Data and State Performance
Plans> FFY 2022 SPP/APR (submitted 02/01/2024)

This is the direct link to the NC SPP/APR data: https://www.dpi.nc.gov/districts-schools/classroom-
resources/exceptional-children/data-state-performance-plans#FFY2022SPPAPRsubmitted02012024-
5920

INTRO - PRIOR FFY REQUIRED ACTIONS

The State's IDEA Part B determination for both 2022 and 2023 is Needs Assistance. In the State's
2023 determination letter, the Department advised the State of available sources of technical
assistance, including OSEP-funded technical assistance centers, and required the State to work with
appropriate entities. The Department directed the State to determine the results elements and/or
compliance indicators, and improvement strategies, on which it will focus its use of available technical
assistance, in order to improve its performance. The State must report, with its FFY 2022 SPP/APR
submission, due February 1, 2024, on: (1) the technical assistance sources from which the State
received assistance; and (2) the actions the State took as a result of that technical assistance.

OSEP notes that one or more of the Introduction attachment(s) included in the State's FFY 2021
SPP/APR submission are not in compliance with Section 508 of the Rehabilitation Act of 1973, as
amended (Section 508), and will not be posted on the U.S. Department of Education’'s IDEA website.
Therefore, the State must make the attachment(s) available to the public as soon as practicable, but
no later than 120 days after the date of the determination letter.

Response to actions required in FFY 2021 SPP/APR

In response to the requirement that NC must report (1) the technical assistance sources from which
the State received assistance; and (2) the actions the State took as a result of that technical
assistance, please note the following:

1- TA Centers: Collaboration for Effective Educator Development, Accountability, and Reform
(CEEDAR); Council of Chief State School Officers (CCSSO) — Advancing Inclusive Principal
Leadership (AIPL); The Center for Appropriate Dispute Resolution in Special Education (CADRE);
National Center for Pyramid Model Innovations (NCPMI); The Center for IDEA Early Childhood Data
Systems (DaSY); Early Childhood Technical Assistance Center (ECTA); State Implementation and
Scaling-Up of Evidence-Based Practices (SISEP); Center for IDEA Fiscal Reporting (CIFR); IRIS
Center; IDEA Data Center (IDC); Innovation for Inclusion in Early Education (STEMIE); The Early
Childhood Personnel Center (ECPC); National Center on DeafBlindness (NCDB); National Center on
Accessible Educational Materials (AEM); National Deaf Center (NDC); National Instructional Materials
Assistance Center (NIMAC); Bookshare; Technical Assistance for Excellence in Special Education
(TAESE); AEM Center for Early Childhood; Rhonda Weiss Center for Accessible IDEA Data; National
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Center for Systemic Improvement (NCSI); National Technical Assistance Center on Transition
(NTACT)

2- Actions Taken: As a result of NC’s partnership with CEEDAR, four goals with action steps have
been identified and are in progress. NC’s goals include increasing capacity of Institutes of Higher
Education (IHE)/SEA/LEAS to: offer high quality instruction for teacher and leader candidates; track
and evaluate the impact of policy on the ability to attract, prepare, and sustain teachers/leaders; use
multiple data sources to inform continuous improvement on personnel preparation systems to
attract/prepare/retain teachers/leaders; and collaborate/implement plans that sustain and scale up
reform efforts. To increase these efforts across systems, NC’s partnership with CCSSO/AIPL has
fostered a community of practice internal and external to NCDPI with a common goal of measuring
inclusive principal leadership to develop a portfolio-based assessment for use in applications for
administrator licensure. NC has also maintained a partnership with CADRE to engage in continuous
self-assessment and improvement for strengthening its written procedures for dispute resolution. As a
result of examining NC’s preschool data in need of improvement, several partnerships have been
established and strengthened. Consultation and collaboration with NCPMI, DaSY, ECTA, SISEO,
CIFR, IRIS Center, IDC, and ECPC have supported the creation and organization of the Early
Learning Exceptional Children section in the OEC. This shift in infrastructure is an effort to prioritize
early childhood outcomes to leverage existing internal/external partnerships across NCDPI, scale-up
implementation of the Pyramid model, reduce the use of exclusionary discipline for young children,
and improve transition activities with our Part C counterparts. Accessibility is a priority for educational
materials and stakeholder engagement. To facilitate these efforts, partnerships with NCDB, AEM,
NDC, NIMAC, Bookshare, TAESE, AEM Center for Early Childhood, and the Rhonda Weiss Center
for Accessible IDEA Data have either been strengthened or newly initiated. Activities include: targeted
technical assistance in ensuring AEM to students in a timely manner; increasing accessible media
producers statewide; increasing the number of Bookshare accounts with technical assistance
provided to educators statewide in providing and requesting accessible materials; and improving
performance of educational interpreter to increase student access. Collaboration with the NDC and
NTACT have focused NC’s efforts on postsecondary transition activities for all children with
disabilities and included a priority area of students who are Deaf. These collaborations (i.e., Engage
for Change State Initiative) foster joint problem-solving with other state agencies (i.e., Vocational
Rehabilitation, etc.) and have contributed to strategies that have been shared and implemented
statewide. Lastly, the partnership with NCSI has enabled OEC leadership to engage in continuous
improvement to align systems across NCDPI. Examples include partnering with the NCDPI Office of
Early Learning (OEL) to scale-up efforts with the NC SiMR to improve outcomes in reading by
incorporating strategies for CWD in general education activities (i.e., Individual Reading Plans,
District/School Improvement Plans, etc.); initiating co-monitoring activities within OEC (i.e., program,
fiscal, disproportionality, etc.); embedding LEA annual performance data as evaluation measures
within district/school improvement planning; and engagement in self-assessment activities (i.e.,
matching improvement activities with fiscal investments, etc.); and partnering with NCDPI Finance
and Business Services to advocate and propose for legislative consideration of a weighted statewide
model for funding the unique needs of CWD.

For the FY2022 submission, no attachments were included in the SPP/APR. The NC FY2022
SPP/APR submission has been posted to the NCDPI-OEC website at this location:
https://www.dpi.nc.gov/ > Districts & Schools > Classroom Resources > Exceptional Children > Data
and State Performance Plans> FFY 2022 SPP/APR (submitted 02/01/2024)

This is the direct link to the NC SPP/APR data: https://www.dpi.nc.gov/districts-schools/classroom-
11



resources/exceptional-children/data-state-performance-plans#FFY2022SPPAPRsubmitted02012024-
5920

INTRO - OSEP RESPONSE

The State's determinations for both 2022 and 2023 were Needs Assistance. Pursuant to Section
616(e)(1) of the IDEA and 34 C.F.R. § 300.604(a), OSEP's June 23, 2023 determination letter
informed the State that it must report with its FFY 2022 SPP/APR submission, due February 1, 2024,
on: (1) the technical assistance sources from which the State received assistance; and (2) the actions
the State took as a result of that technical assistance. The State provided the required information.

On May 14, 2021, OSEP issued findings in its monitoring report, which are not fully resolved.
Longstanding noncompliance (from any unresolved finding identified by OSEP during and prior to
FFY 2021) may be a factor in the Department’s 2025 determinations. OSEP will work with the State
to clarify what actions remain.

INTRO - REQUIRED ACTIONS

The State's IDEA Part B determination for both 2023 and 2024 is Needs Assistance. In the State's
2024 determination letter, the Department advised the State of available sources of technical
assistance, including OSEP-funded technical assistance centers, and required the State to work with
appropriate entities. The Department directed the State to determine the results elements and/or
compliance indicators, and improvement strategies, on which it will focus its use of available technical
assistance, in order to improve its performance. The State must report, with its FFY 2023 SPP/APR
submission, due February 1, 2025, on: (1) the technical assistance sources from which the State
received assistance; and (2) the actions the State took as a result of that technical assistance.

12



INDICATOR 1: GRADUATION

Instructions and Measurement
Monitoring Priority: FAPE in the LRE

Results indicator: Percent of youth with Individualized Education Programs (IEPs) exiting special
education due to graduating with a regular high school diploma. (20 U.S.C. 1416 (a)(3)(A))

Data Source
Same data as used for reporting to the Department under section 618 of the Individuals with
Disabilities Education Act (IDEA), using the definitions in EDFacts file specification FS009.

Measurement

States must report a percentage using the number of youth with IEPs (ages 14-21) who exited special
education due to graduating with a regular high school diploma in the numerator and the number of
all youth with IEPs who exited high school (ages 14-21) in the denominator.

Instructions

Sampling is not allowed.

Data for this indicator are “lag” data. Describe the results of the State’s examination of the data for the
year before the reporting year (e.g., for the FFY 2022 SPP/APR, use data from 2021-2022), and
compare the results to the target.

Include in the denominator the following exiting categories: (a) graduated with a regular high school
diploma; (b) graduated with a state-defined alternate diploma; (c) received a certificate; (d) reached
maximum age; or (e) dropped out.

Do not include in the denominator the number of youths with IEPs who exited special education due
to: (a) transferring to regular education; or (b) who moved but are known to be continuing in an
educational program.

Provide a narrative that describes the conditions youth must meet in order to graduate with a regular
high school diploma. If the conditions that youth with IEPs must meet in order to graduate with a
regular high school diploma are different, please explain.

1 - INDICATOR DATA

Historical Data

Baseline Year | Baseline Data

2019 72.51%
FFY 2017 2018 2019 2020 2021

Target >= 80.00% 80.00% 80.00% 77.02% 78.27%
Data 70.32% 69.06% 72.51% 83.92% 79.16%

Targets
FFY 2022 2023 2024 2025
0 0, 0,
Ta>rget 79.529% 80.77% 82.02% 83.27%
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Targets: Description of Stakeholder Input

In FY2022, OEC consultants and leadership met with both internal and external stakeholders on
multiple occasions to review progress on all indicators. Stakeholder groups include representation
from across the NCDPI, as well as, The Council on Educational Services for Exceptional Children

PSU EC Administrators, OSEP funded TA centers and parent advocacy groups. External feedback is

routinely solicited from the EC Directors’ Advisory Council, the NC Council of Administrators of
Special Education, national technical assistance centers, and content experts at state institutions of

higher education (IHES).

Prepopulated Data

Groups (EDFacts file
spec FS009; Data Group
85)

(ages 14-21) who exited
special education due to
dropping out (e)

Source Date Description Data
SY 2021-22 Exiting Data 05/24/2023 Number of youth with IEPs 9,439
Groups (EDFacts file (ages 14-21) who exited
spec FS009; Data Group special education by
85) graduating with a regular high
school diploma (a)
SY 2021-22 Exiting Data 05/24/2023 Number of youth with IEPs
Groups (EDFacts file (ages 14-21) who exited
spec FS009; Data Group special education by
85) graduating 